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Context
This chapter outlines the second strand of this inquiry into the use of arts-based methods 

of reflection with students at Australian Catholic University. In this chapter I focus 

on the process taught in the two two-day workshops conducted within the Faculty 

of Arts and Science before the students’ volunteer community engagement fieldwork 

placement. The community engagement project worker at ACU and I met with the 

course co-ordinator of the School of Arts and Science and the lecturer-in-charge of 

the volunteer community engagement fieldwork placements. It was proposed that 

selected MIECAT Masters students facilitate these workshops, and then continue to 

companion students in fortnightly reflective groups. The course co-ordinator expressed 

her support and was keen for the project to take place. The initiative was approved and 

the workshops took place during the mid-year semester break. If students chose, they 

could continue to meet with either myself or one of the MIECAT students for ongoing 

group reflection. This chapter explores the experience of four students who attended 

the workshop and the ongoing group reflection.

Process
Initial workshops.

The community engagement project worker and I met with the three MIECAT MA students 

twice before the workshop to clarify our goals. The goals of these workshops were to give 

students an opportunity to engage in a meaningful experience of an arts-based reflective 

process. We wanted it to be an engaging experience which would meet students’ diverse 

learning needs and provide the skills to enable them to inquire into their own experiences. 

Engagement with others is a way of providing companioned reflection. Another goal was to 

inform them of some of the local community agencies into which they might link.

We wanted to offer workshops that would incorporate experiential aspects of arts-based 

reflective skills, and to ensure ongoing support for participating students throughout the 

project. I was happy for the MIECAT students’ participation because I knew that they 

would be skilled in organising and facilitating the workshops. My own role was to be a 

support person, to give input on the volunteer placement course requirements, and to 

inform students of names and contact numbers of agencies which were willing to take on 
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students for placement in the local Fitzroy area. Two five-hour workshops took place, with 

twelve students in each, in the art studio rooms at ACU during the June semester break. 

I met with the MIECAT students during the lunch break and after the workshops to 

inquire into our shared experience of the workshops. It was important for us to be aware 

that even though as MIECAT students we were familiar with in the enquiry process, 

we needed to make sure that the language used was readily understood by the students 

attending the workshops. I was concerned that my MIECAT companions may want to 

delve too quickly and too deeply into the students’ personal issues. We needed to make 

sure that the workshops were not seen as being therapeutic or psychologically oriented 

but were a simple introduction to MIECAT procedures as a method of reflection. We 

also needed to understand that reflection requires a gentle pace and the development 

of trust in the process and with the facilitators. 

Four ACU students who attended these two initial workshops chose to continue 

to meet in a small group with either one of the MIECAT students or with myself 

throughout the semester. Others were unable to attend the sessions due to timetable 

constraints, but we anticipated that the workshops would continue to take place either 

at the beginning of each year or in the semester break. 

At the conclusion of the two-day workshops, one of the student attendees, Peter, 

requested that I mentor him, Misha and Natalie (who also attended the workshops) 

in their Visual Arts internship programme of Semester Two, 2007. I met with these 

interns separately each fortnightly throughout the semester. Some of them were also in 

the process of completing their volunteer community engagement. 

At the end of the workshops Renee, a third year Bachelor of Arts/Music student, spoke 

to me about how she might link into a community in which she could use her music 

skills. I initiated a small project where she was able to play the piano for the patients 

who were waiting for their treatment at Peter MacCallam Cancer Hospital in Victoria, 

only a five minute walk from ACU. Renee is one of the students who continued to meet 

fortnightly in a reflection group. The group met throughout the semester with either 

one of the MIECAT students or myself. Renee’s work shows not only her experience of 

the workshops before her community engagement placement, but her experience of the 

arts-based reflective inquiry. These extracts taken from her visual journal explore both 

the inquiry process and her being companioned throughout this time.
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Renee’s experience prior to volunteering. 

Renee noted the way she approached the two-day workshop in her journal.

Today I started a two-day community engagement workshop that I’m hoping will give me 

help and ideas for my volunteer experience. I was quite nervous and unsure what to expect 

from this workshop but the coordinators soon put me at ease. Before the workshop began 

I felt like I had no direction with my volunteer experience and was finding it hard to get 

motivation and guidance for it. I was invited to make a representation of what I was feeling 

and thinking about my community engagement volunteer experience. (Renee’s Journal, 

2007, p. 15)

Before her community engagement placement began at the workshop, Renee made the 

following representation of what she was experiencing.

Figure 53 - Renee, 2007, Title; “Unknown”, soft pastel and collage on paper, 297mm x 420mm  

In her journal, Renee gave it a title and wrote:

This is a picture of a desert. The word that keeps springing to mind is vast. I feel like I’m right 

in the middle of this landscape, the vast desert. Looking around there are no clues to which 

way I should be going. There is a man wearing armour and there are lots of arrows going in 

all different directions. There’s no sound or anyone around. All I can feel is the warm bright 

sun and the hot sand under my feet telling me to move on somewhere. That somewhere, I do 
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not know. I’m surrounded by vast areas of hot sand, blue sky and a strange feeling I should 

be somewhere. I feel anticipation, nerves and excitement at the same time. (Renee’s Journal 

2007, p. 7)

She identified the key words:

vast, vast desert, right in the middle, arrows, man wearing armour, I feel nervous

She then identified the following access points:

Right in the middle: That is me, it all seems so vast. Where do I go? When I zoom in 

on the face, I feel nervous and scared, not sure where I go for my placement. 

Man wearing armour: He’s wearing armour, but he is brave as he’s pushing through it 

all. His senses stand out, he has big ears, eyes open and his mouth is open. There’s no one 

listening to him. He is in the middle of nowhere. He is looking for something and there are 

opportunities around him. He is looking for a guiding hand.

Arrows going in different directions: The colourful arrows represent that there are 

different types of things to do.

Theme: When I feel nervous I need to attend to what is happening. I need to be brave 

enough to face the situation and to get support if necessary.  (Renee’s Journal 2007, p. 8)

As I read Renee’s journal later, her work evoked in me memories of conversations over 

the years with other students who felt displaced and uncertain at the beginning of 

their community engagement volunteer placement. Some, like Renee, described a lack 

of direction, and feelings of nervousness and anticipation. Some did not have a clear 

understanding beforehand of what might be required of them, or where they could find 

a suitable placement. When she began her placement, Renee wrote:

Today I started my volunteer experience at the Peter MacCallum Cancer Centre. Before 

starting I was a little nervous as I had not done volunteer work before. I spent time talking 

to different patients who were waiting on their radiation/chemotherapy treatment. It really 

opened my eyes. (Renee’s Journal 2007, p. 8)
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Renee’s reflections after her volunteer experiences.

Renee and I spent time in conversation at the end of her volunteer placement, exploring 

some of her experiences of the work at Peter MacCallum Cancer Centre and her 

engagement in the reflective process.

In order to understand more about these two experiences, I placed three postcards 

on the table and asked Renee to choose two that represented some of her experience 

of reflections on the inquiry process and community engagement. We then used the 

postcards as a starting point to inquire into her experience. This conversation was 

audio-taped, then transcribed. We did not use the arts-based inquiry process except for 

my giving her a visual intersubjective response due to time.

Reflections on the inquiry process.   

Postcard 1

Figure 54 - Renee’s, postcard choice 1.

The account below is taken from the transcript of her reflections as she looked at the 

postcards.

This picture represents how I felt before I started my volunteer work. I was looking and 

searching and asking questions about where I would do my volunteer community engagement 

and what this might involve. The reflection has been about what I am experiencing, my 

thoughts and feeling, and this has turned the search around. The reflective process has 
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supported the search ... this reflection helps me to get a better understanding of the experience. 

It helps me focus on how I feel and think and why it is important to me. It makes the whole 

volunteer experience richer as I can acknowledge my experiences and find understanding 

in them. The procedures allow me to tap into things felt but not quite known. They help 

me and draw things out of me in unexpected ways, even what I am experiencing now in 

associating freely with the postcards. (Renee’s Journal, 2007, p. 60)

Postcard 2

Figure 55 - Renee, postcard choice 2

This represents me and the weaving of the different threads in the volunteer work and the 

reflective work. It is a gradual process. As she weaves the threads of the basket it is like my 

experience. It is not something that happens overnight. It takes time. Each thread is different. 

The basket being completed is symbolic of my experience. It was a long time ago when I 

started my volunteer experience but I gave and received so much. I am quite proud of what 

I have experienced and achieved, especially playing the keyboard and then talking to the 

people in the waiting room. The weaving represents lots of weaving along the way but it all 

comes together to create something, like all of my experience. It is now coming together, all 

the learnings. You couldn’t just have the base without the sides, like you can’t be a volunteer 

just having the volunteer work without the reflection. (Renee’s Journal 2007, p. 62)



158

Postcard 3

Figure 56 - Renee, postcard choice 3

To me, this postcard represents being out on a limb by yourself. The beetle is out there 

with a lot of blue which reminds me of not having any support. My experience has been 

completely the opposite. I certainly haven’t felt this in my volunteer work. For me it has 

been a completely supported process and I have had guidance. I haven’t tried to do this by 

myself. If I did do some reflection work at home, it was because of the group experience. This 

experience has not been lonely and isolated. (Renee’s Journal, 2007, p. 63)

My responses to Renee.

After working with Renee in this way through postcards, I read her visual journal and 

gave her a visual and written intersubjective response to all that she had done.  

Figure 57 - Mary MCINERNEY, 2007, ISR to postcards 54, 55, 56 oil pastels and postcards, 297mm x 420mm  
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A letter to Renee:

This is my personal response to your reflection on your experiences at Peter 

MacCallum Hospital and the inquiry session. I am very aware of our first 

conversation and your nervousness about knowing where to go on your 

placement. You felt very alone as some of your peers had decided to go elsewhere 

for their placement. This has been a significant time for you. It took courage as 

you engaged with both young and old people who were suffering with cancer. 

You were confronted with so many different situations in people’s lives, and you 

responded sensitively, through your presence. You played music in the reception 

room for the patients. You humbly spoke about, and represented the experiences 

that were life changing moments for you. These experiences have now been 

woven into your life. There were times of revelation, seeing life through a wider 

lens. You valued the multi-modal experiential inquiry process and entered 

honestly into your inquiry and came to some understanding of your experiences. 

Your own learning through your reflection has been valuable. I heard you talk 

about the value of the group experience, rather than having to journey alone. I 

admired you when you chose your last piece of music titled” Go the Distance” 

by David Zippel, for the patients. It captured the heart of your experience. I 

valued companioning you on some of this journey. During our intersubjective 

dialogues, I shared my experiences and resonances with you, as I too had spent 

time at Peter MacCallum Hospital, completing a Clinical Pastoral Education 

course, when I was 25. I too, learned so much about myself and about life 

through my encounters with patients. The journey we both have been on has 

had an effect on us personally. That has been enriching. (Written response to 

Renee, October, 2008)      

In our conversation, I asked Renee if she would comment further on the key reflective 

procedures that she had been engaging with in her inquiry sessions and how beneficial 

they had been as a method of inquiry. 

The following is a combination of a conversation I had with her and her written 

responses:

The phenomenological description helped to bring another element out. There was so 

much that came out that I was unaware of or would not have seen initially. It really 

opened it up and broadened it. Other students could also help to see more details in the 
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representation that added to the description. It helped me to look at either my or another’s 

representation without trying to interpret what it might be about.  

Reduction- You think at first you might miss things but what happened was that all the 

important things came to a head. It’s like weeding out and focussing.

To highlight the key words was a helpful way to put things into perspective. There can be so 

much in what you draw, write or dialogue about. The key words helped me to pick out the 

underlying issues and what was significant. 

The clustering of key words challenged me to put things in their place and to inquire 

into what was significant in this group of words. It’s like sorting. It’s like the feeling you get 

after tidying your room and everything is in its place where it is meant to be. It’s clearer, less 

cluttered and you can find what you are looking for. The clustering of the key words helped 

me to see things clearer. 

Access Points (and the intersubjective dialogue and responses): This experience was 

good because it helped me to inquire into my experiences with someone else. It helped open 

up my eyes and look at an aspect of my experience that I might never have known. It 

also helped draw out something of my feeling and thoughts and I heard others’ responses, 

questions and challenges. It is like I am not alone in the process. Someone else is trying to 

understand my experience. 

A theme: Coming to a theme was surprising. No matter how we drew the theme out from my 

experience, it related to my whole life. It’s like the different issues and patterns in my life.

When I then reduced my inquiry to a statement about what I am going to do with what 

I have come to know, this helped me to really focus in on what has been significant in the 

whole experience. (Renee’s Journal, 2007, p. 66)

As well as her account of the arts-based methods of reflection, Renee made some more 

general comments on the whole experience.

When I first organised my volunteer experience, I felt this was such a waste of valuable 

study time ... I would just have to grin and bear it. However, now that I have completed 

my experience, my outlook couldn’t be further from my initial thought! I had no idea what 
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a change in me the whole experience would bring around, and through my experience I 

have learnt a lot more valuable life skills than I could hope for. I feel the whole experience 

has helped me deal with difficult situations that have occurred in my life and have given 

me inspiration for my future. I have also drawn strength and learnt many things from the 

patients at Peter MacCallum Cancer Hospital. I feel like my view on a lot of things has 

changed. I am perhaps more accepting and understanding of issues and people than I was 

before my volunteer experience. I am extremely grateful for the opportunities given to me 

while completing this experience, especially the inquiry reflective opportunities.

It is OK to be myself and value my journey as every person’s life is different. This is something 

for me that I have learnt through this reflective journey. It’s a feeling that is OK and I have 

the support and network now so I don’t feel as lost. Looking and searching are part of the 

experience of reflecting. The inquiry has been a gradual process that takes time, and having 

both Mary and the MIECAT students with me helped in my understandings. I feel less 

cluttered and the experience has been broad and significant. (Renee’s Journal, 2007, p. 67)

Epiphany exhibition group.

As mentioned previously Peter, Misha and Natalie had asked me to mentor them in 

their Bachelor of Visual Arts and Design internship, in a similar way to that described 

in the previous chapter. I was aware that Peter had conversations with Kim, Helen and 

Alanna at the end of the previous year about their experience of internship. 

In this initial conversation, they also informed me about their course commitments 

for the semester. This included an art exhibition that Peter and Misha were required to 

participate in October as part of the course work in visual arts. 

I asked if it might be possible to explore, using arts-based reflection, some of the art 

work they were producing for the exhibition. They were both excited and open to this 

suggestion, though I was unclear as to how this might unfold. As all three students 

had been involved in the two-day workshops facilitated by the MIECAT students, 

they already had some understanding and experience of the multi-modal experiential 

inquiry. During semester two, 2007, they met with me in the visual art gallery on eight 

occasions. Each meeting was two hours in duration.
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I include some of Peter and Misha’s material to give a sense of this group inquiry into 

their exhibited art work. I have chosen to include only parts of their work to show the 

significant issues related to their process of reflection.

This was an exhibition of religious art created by them and other visual arts and design 

students. It was part of their self-directed studies, a unit of work taken in their third 

year. The students were required to produce a substantial body of work demonstrating 

a refinement of concepts central to their emerging, individual approach to practice. 

The epiphany exhibition highlighted their understanding of epiphany experiences, 

ultimately given expression in religious art form. They understood epiphany as a 

showing forth, a revelation of something previously personal and now inquired into 

and understood in the light of that group’s response.  

I invited each of them to select a significant image, from those represented in the 

exhibition, and inquire into it further.

Peter’s video.

Figure 58 - Peter, 2007, photograph of video clip

Peter presented this video clip representing the Exodus story from the Bible (Ex 33). 

This was his piece intended for the Epiphany exhibition; he wished to explore the piece 

further.
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Again we used the procedures of individual phenomenological description and 

individual clustering of key words with titles. We then entered into an intersubjective 

dialogue which led to a written reduction of a valued way of being.

Peter began by describing what he saw in this image from his video.

Two light grey pale shapes at the left bottom screen. Moving like fluid white/black/red poles 

of colour across the image from right to left. There is a large bunch, led and preceded by 

smaller cluster. Large grouping compressed as flows from right to left. Three slanted lines of 

lighter colour from left screen to mid screen. Curved white background. Between two left 

slant-lines most black and white irregular shape mid image and middle of left half of the 

image. Richer colours left half of the image. The right side is washed out. There are flashing 

white dots at the bottom of the left screen half between the two poles. Light horizontal lines 

in the bottom half of the image. (Peter’s Journal, 2007, p. 57)

He then amplified this description, and from that selected the key words, clustering 

them and giving them titles on the basis of their sensed connectedness.  

Hand in hand: Child, hands personal

Full of Delight: entice, mesmerising, involved

Wander: walking, repeated, event

Weary: slow, tired

An intersubjective dialogue took place within the group but is not recorded here. From 

this Peter highlighted his understanding.

A valued way of being

To feel like I’m on solid ground and not just wandering around wearily, I must take delight 

in my ever present friend who walks hand in hand with me. (Peter’s Journal, 2007, p. 59)
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Misha’s reflection on art work from the exhibition.

Figure 59 – Unknown, 2007, Title:  burnt bread, 12 pieces of toast wide 

17 pieces of toast tall, 12 X 17 = 84 x120 + 294 pieces of toast

Misha then described the art work in his journal.

Brown and pale brown squares assemble into rows. Faint white strips on 

brown backgrounds. Light brown bars on white flecked backgrounds, irregular 

edges on each square, some curve up into tiny hillocks, some dip in the middle 

like a crudely drawn bird. Rounded corners, curving sides, four sides a piece. 

Dark brown, black marks on some squares, curved lines, straight lines, blobs 

and dashes. Bunches of dark brown squares and a lighter brown that follows 

the shapes between the curved edges. Irregular parallelograms laid out in 

sequences. 12 squares across, 17 high. Floating on a white wall, suspended. 

(Misha’s Journal, 2007, p. 58)

He then clustered the key words and gave each cluster a title.

Title: Up in the distance

Key words: pale, faint, suspended, irregular, bird
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Title: The mechanics of form

Key words: strips, sides, shapes, a piece 

Title: Rhyme and metre – dash, dash, dot, dot

Key words: white, brown, squares 

Title: Search between the layers

Key words: four sides, crudely drawn, between, blobs and dashes

Misha then used the key words and titles and created a poem which condensed the 

meaning he saw in his art work.

Pale faint suspended irregular bird

Brow, white, brown, squares, brown white, brown, squares

Stripes. Sides. Shapes. Apiece.

Four sides, crudely drawn, between blobs and dashes.

Up there in a distance

The mechanics of form

Rhyme and metre (dash-dash, dot-dot)

Search between the layers.

Up there

In a distance,

Rhyme and metre

(Dot-dot, dash-dash)

The mechanics of form

Search

Between the layers.

(birds. It all seems to be about birds) (Misha’s Journal, 2007, p. 59)
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Misha then amplified this into a series of further images and some text following the 

understandings that developed from his response to his initial image.

Figure 60 - Misha, 2007, untitled, water colour pencils on paper, 160mm x 160mm

A piece of prose

The bread was toasted

The bread was burnt

The burnt bread assembled

The face of Christ appears.

Loaves and fishes

The Eucharist

The stuff of life

A ruined toaster.
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Figure 61 - Misha, 2007, untitled, colour pencil & collage on paper, 160mm x 240mm

Figure 62 - Misha, 2007, untitled, collage on paper, 160mm x 240mm

The above images were final responses to exploration of the “toast Christ” piece. They came 

from the birds which began to appear in my reflections. I saw these as representing the 

“taking flight of ideas”, the “setting free of creativity.” I suddenly looked at the hands in our 

initial image from the Epiphany exhibition invitation, and part of our group inquiry in a 

new way. They were not only offering, but also releasing. (Misha’s Journal, 2007, p. 62)

Figure 63 - Peter, 2007, Photograph, Title: Epiphany, 200mm x 200mm

I used my image in the second piece to represent how I felt this reflective process had given me a 

launching pad for further ideas, and had released my creativity. (Misha’s Journal, 2007, 63.)
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The exhibition group’s concluding processes.

To conclude, we entered into the following processes: 

Key words were chosen about the experience of working together in the reflective 

process and of working together throughout the exhibition. These key words were 

placed in the front window of the exhibition (see image below) during a session we had 

in the exhibition week. Students made a representation giving form to their experience, 

and then a visual intersubjective response was created by each person.

I have included some of their representation, intersubjective responses and part of their 

written journal material.

Figure - 64, Key words placed on the front window of the exhibition space, 2007, photograph.

These key words focused on three areas, how it was to work together, the experience 

of the procedures and the experience of the exhibition. Peter, Misha and Natalie 

contributed to these.

Key words about the experience of working together: unexpected, travelling together, 

willingness, collaboration, brainstorming of ideas, focusing, intuition, practicalities

What has the experience of engaging in the art-based reflective procedures been 

like? surprising, ability to focus, one step at a time, it takes time, revelatory, engaging, 

companionship, beacons, discoveries, time constraint due to exhibition work needing to be 

completed, multi-modal, working together
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What was the experience of the exhibition? manic, exhausting, exciting, achievement, 

admirable, disappointment, glad, deflating, possibilities, sensitivity to subject

Visual responses to the group.

Misha’s representation and written response.

Figure 65 - Misha, 2007, collage on cardboard, 150mm x 120 mm

He then described what he saw, and what he understood as he viewed his image.

The hands and arms have different hands surrounding them. There are six pairs of hands 

doing four things at once. At times I felt manic trying to get the exhibition done. At times I 

felt disappointed when I wasn’t able to achieve what I had set out to in the exhibition. When 

I accept the reality of what I can do I relax more and I am not as manic ... The key part to 

the image is about flight, which represents the freedom expression in this group. There was 

an opportunity to express myself freely and to see what would develop as I went along. The 

procedures and doing this work in this group gave me an ability to focus. (Peter’s Journal, 

2007, p. 66)
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Natalie’s intersubjective response.

Figure 66 - Natalie, 2007, collage on cardboard, 150mm x 120 mm

My representation of the experience of the group process and written reflection.

Figure 67 - Mary MCINERNEY, 2007, collage and biro on cardboard, 150mm x 120 mm

It is the fishing net in this representation that holds my attention. It has been an 

experience of a group working together, entering into conversation and exchanges 

though the use of the reflective practices. It was the combination of our different ideas 

that moved us to the next step along the journey. We were all in the net together 

weaving the net as we went along. (Mary’s written response, 2007)
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Misha’s intersubjective response to my representation.

Figure 68 - Misha, 2007, collage on cardboard, 150mm x 120 mm

Peter’s representation of the group process and written reflection.

Figure 69 - Peter, 2007, crayon, colour pencils and collage, 150mm x 120 mm

The above representation is of a journey. The image of feet is important because I have walked 

through the journey. We started with an idea and now we end up with actually fulfilling 

some of the ideas at the end. This journey has highlighted the importance of focusing, and 

in that revelations and insights occurred. It was about the willingness to engage in moments 

of exchanges in and between the group. In the group we all bounced back and forth ideas, 

no one person holds the truth, we worked collaboratively and this was the best part of the 

experience. (Peter’s Journal, 2007, p. 68)
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Misha’s Intersubjective response to Peter’s representation.

Figure 70 - Misha, 2007, collage on cardboard, 150mm x 120 mm

Natalie’s representation of her experience and written reflection.

Figure 71 - 2007, Natalie, collage on cardboard, black crayon, 150mm x 120 mm

This is something of my experience of being part of the Epiphany experience. I had a 

willingness to go along for the ride with the other four in the bus in the exhibition. Mary 

and I are on the bus too. I kept asking what’s next? I didn’t know what was going to emerge 

from the group or myself; I just kept going and entered into the work. There were so many 

possibilities, and I kept discovering things on the way.  I’ve enjoyed being part of the group 

and being on the bus. (Natalie’s Journal, 2007, p. 69)  
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Peter’s intersubjective response to Natalie’s representation.

We all made visual intersubjective responses to Natalie’s, but this is Peter’s example.

Figure 72 - Peter, 2007, collage and pencil on cardboard, 150mm x 120 mm

Group representation of the whole process.

The group then concluded by choosing some significant art pieces: some that were part 

of the Epiphany exhibition and also other art pieces created by the group during our 

time together. We then wrote a series of group statements about the experience, each 

of which follow the images below.

Figure 73 - Peter, 2007, Ephipany photograph, 150mm x 120 mm
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In the beginning we came together as four disparate individuals with unformed ideas about 

where we wanted to go.

Figure 74 - Peter,2007, Photograph, Epiphany model and keys

The epiphany came as we discovered the key to each other through this experience. As the 

group worked together slowly the personal material emerged.

Figure 75 - 2007, group art piece, acrylic paint on canvas

We threw all we had into the process and at times. It felt a little messy with too much on: 

study, art exhibition and life in general.
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Figure 76 - Peter, 2007, photograph of art work at the Epiphany exhibition

Through perseverance we arrived at a conclusion that was both inclusive of our individual 

responses and satisfying to achieve as a group.

Discussion
In this chapter we have seen Renee use arts-based methods to reflect on her experience 

of volunteering in the community, and Peter, Misha and Natalie used these methods to 

explore art work they were exhibiting. All of them also examined their own experiences 

of the multimodal inquiry process, and its effect on their learning. As an educator 

and Campus Minister, I am intensely interested in all aspects of their learning, but 

as a researcher in this inquiry I want to focus on their experience of these arts-based 

methods of reflection to understand the impacts of these and why these may have 

occurred.
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Companioning Renee.

Renee’s writing clearly shows a shift in both her attitude and involvement in her 

community engagement work. It also highlights the way in which this process enabled 

her to clarify her values and understand how these impact on all aspects of her life, not 

only her university work. 

Renee’s writing shows the profound effect that the arts-based inquiry has had. She 

has acquired a new life skill that she is likely to use in the future because of a deeper 

understanding of the way in which relationships enhance learning and the importance 

of collaboration and reciprocity. She was committed to the process throughout. Her 

motivation, honesty, perseverance and the way she embraced being companioned 

all contributed to a rich personal journey. This arts-based inquiry provided her with 

opportunities for personal understanding and growth.

In reflective practice and companioning, it takes time to develop rapport and trust. 

Renee was given support and encouragement, and she valued the quality of the 

companioning once she had trust in the relationship. The reflective opportunities 

helped her to be aware of the issues of the people she was working with. The MIECAT 

procedures provided a structure to help her reflect and led to deeper understanding and 

choice about how she hoped to be in relationship with others. 

Working with the exhibition group.

It is important to note that what this group learnt was different from the learning 

outcomes which occurred in other reflective practice groups. The personal attitudes of 

the group members will always have an effect on the group process. 

With this particular group I began more actively participating in this shared inquiry. 

This was a shift for me in my process. I was learning to trust what was emerging 

within the group and was able to allow the students the opportunity to decide the next 

process. I particularly wanted them to trust the emergent process. However despite 

my hope that together we could all determine what process would be undertaken 

next, I often still found myself facilitating the group, helping them to name what was 

emerging and supporting the choice of the direction the inquiry might take. I was 

aware that I had to keep bracketing out my own expectations of wanting students to 
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share at a deeper level and to be more committed to the sessions than it seemed they 

were. Although this particular group of students was actively involved in an upcoming 

art exhibition, there were other dimensions of the experience I was hoping they might 

explore more fully. I felt they might have come to a much richer understanding of their 

internship if they had not had to focus on the logistics of preparing and displaying art 

works for the exhibition. There were also significant time constraints leading up to the 

art exhibition which impacted on our internship sessions. I felt we needed to continue 

the process in the group but their ongoing commitment to the work was limited.

The importance of group cooperation in working towards a more personal and group 

understanding of experience could have been a more helpful focus of the group. Despite 

all my concerns their Epiphany exhibition was wonderful. 

Overall AnAlysIs of ThE sTudEnTs’ 
ExPERIEnCEs

As well as my reflections on each experience above, I attempted an analysis of the students’ 

experiences of their engagement and how the procedures enhanced and impacted on their 

reflective capabilities. In this analysis, I was looking for those strategies students believed 

were most effective or least effective. Each student’s journal was read and significant 

statements highlighted and colour-coded according to whether the content related to their 

own experiences and their learning, or to the usefulness or otherwise of reflective arts-

based inquiry. Where students revealed deeper appreciation, and understanding of how 

they benefited from the reflection, this was also noted and colour-coded. These coded 

statements were then clustered into like groupings and from these I constructed themes, or 

statements that held the core of the content of each grouping. These are listed below.

The themes:

 The reflective process allowed students to deal with personal material as it •	
connected to their university experiences. The embodied self was brought 

into the inquiry and this led to greater self expression, awareness and 

understanding. 
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 Students needed to be willing or engage openly with others in the group. •	
If they were able to do this, they felt heard and trusted by others and could 

then be open to being companioned. 

 The group arts-based process made the whole volunteer experience richer; •	
experiences were acknowledged and understood as a part of the pattern of 

their lives.

 The multi-modality allowed for consideration of different perspectives •	
on experience. 

The process of intersubjective responding created a sense of gratitude to others. •	
 The process is not quick – it is gradual and takes considerable time and space •	
and commitment. 

 Engaging in the procedures can lead to positive change and an enhancement of •	
reflection and life skills.

As I reflect on the above, the theme of particular importance is the students’ need to 

develop  relationships with each other and to engage openly. If they are able to do this, 

they feel heard and trusted by others and are open to being companioned. Because 

the arts-based process is built on relational principles, it has helped them understand 

themselves and their experience in the context of the inter-subjective relationship. The 

next chapter explores companioning Robert who also attended the workshops. Robert 

choose to meet regularly as he worked towards the understanding of personal meanings 

of his Kimberley community engagement experience.


