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Chapter 8:
APPLICATIONS, 

RECOMMENDATIONS 
AND CONCLUSIONS
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In this concluding chapter I will include:

 The development of ongoing projects at ACU using arts-based reflection on •	
practice. 

 The comments of colleagues who acted as critical friends in assisting me to •	
reflect on the implications and possible applications of this study for ACU 

and for schools. 

 The limitations of this study, the most significant of which is the lack of •	
adequate time available for work with students over sustained time. 

My own recommendations for practice and research. •	
Finally, I offer a reflection on my own learning regarding an arts-based inquiry.

Applications of Arts-bAsed reflection 
         on PrActice

development of Arts-based reflection of Australian catholic 
University - ongoing projects using arts-based reflective practices.

Since the commencement of my doctorate in 2006, I have continued to accept invitations 

to work with small groups of students to reflect on their community engagement or 

internship. These groups came from the Bachelor of Visual Arts and Design course and 

the work involved companioning them throughout the semester as they learnt about 

and experienced arts-based inquiry as a method of reflection on practice.

During this time, I took a leadership role by initiating gatherings between staff from the 

different faculties at St. Patrick’s Campus and people from the local community agencies 

to discuss the possibility of the establishment of community engagement projects and 

partnerships. In 2009, I invited a number of Catholic agencies who work with young 

adults to come together for a conversation. These included: All Saints Parish, Marist 

Young Adult Team, St. Vincent de Paul – Young Vinnies Team, The Archdiocese Office for 

Youth, Melbourne University Catholic Chaplaincy and the Relations Coordinator at ACU 

Melbourne campus. It was my hope that these groups would be interested in forming a 

partnership together in which we would encourage young adults to engage with youth in 
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the Fitzroy, Atherton Gardens community area. After hearing about the needs of the area, 

the group, now known as “The Fitzroy Project”, was formed with the aim of offering a 

range of appropriate activities that would enhance the social, emotional, and spiritual well-

being of children living in Fitzroy. Young adults who do not attend ACU have also had the 

opportunity to be involved in these community engagement activities.

In 2011, Explore Arts Together (EAT) became a pilot community arts project for the 

students from ACU and approximately 80 children from Atherton Gardens Estate, 

Fitzroy who were from refugee backgrounds. EAT grew out of a conversation between 

staff members from the following groups – the Bachelor of Visual Arts and Design 

course, the Bachelor of Early Childhood Education course, MIECAT, and the ACU 

Relations Co-ordinator and myself. As the co-coordinating team for the project, we 

met regularly to develop a shared vision to plan ways of companioning the students. In 

addition, the MIECAT staff member invited five students from the Graduate Diploma 

course to be part of EAT with this specific companioning role.

Ten internship students from the Bachelor of Education (Early Childhood and Primary) 

course, ten from the Bachelor of Visual Arts and Design, and four from the MIECAT 

Graduate Diploma course all offered their services. The aims of the project were realised 

in the ensuing months as relationships developed between the children and students as 

they worked together on multimodal art pieces. Throughout the process, the students’ 

ability to companion became more refined. At the same time the Atherton Gardens 

children had the broadening experience of visiting ACU and of working with their 

companion in the creation of a variety of art pieces in many different mediums.

The MIECAT student involvement was preceded by a two-day arts-based reflective inquiry 

workshop for twenty ACU students held during the semester break. The aim of these 

workshops was to explore their understanding of community and of engagement. Then, 

throughout the following semester, we met fortnightly to continue to plan EAT using an 

arts-based inquiry process. In small groups, MIECAT students companioned the ACU 

students in reflecting on their experience. The project was emergent and the workshops were 

extremely valuable for students as they had the opportunity to explore their understanding 

and experiences using the arts. The group made choices about the best way to proceed in 

planning and implementing a three-day EAT project. The children, as well as family and 

any willing staff members from their schools, were invited to an exhibition in October.
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In our work together, the EAT coordinating group were unanimous in the acceptance 

of responsibility for EAT and we all valued its emergent nature. We decided that during 

the semester, the visual arts lecturer would facilitate a session about community arts 

projects and how these could be explored with ACU students. On another occasion 

she worked with the students in setting up the exhibition in the foyer of the university. 

The lecturer from the School of Early Childhood Education also gave a session on 

the pedagogy of forming a relationship with the child, based on Reggio Emilia’s  

approach to educating young children. This reinforced the value and the importance 

of respectful relationships and responsive engagement by focusing on the importance 

of communication with an emphasis on listening to the child and the importance 

of working collaboratively to deliver effective learning experiences and development 

opportunities relevant to children in a local context. She highlighted that when working 

collaboratively with children, the initiator’s own knowledge and understanding of 

themselves slowly expands, promoting personal health, wellbeing and a sense of safety. 

Fundamental to Loris Malaguzzi (1996), the founder of the Reggio Emilia approach, 

is the image of the child as capable and competent and the importance of the child’s 

participation in her or his learning. Reggio’s ideals concentrate on collaboration from 

children, parents and teachers. As confirmed by Gandini (1997) “children have a right 

to high quality education that supports the development of the potentials” (p. 46). It is 

through all these interactions that the emergent curriculum develops.

The ACU and MIECAT students and staff available to the EAT project companioned  

twenty to thirty students from the Atherton Homework Club for three days of exploring 

the arts during the September 2011 school holidays. The project was very engaging for 

all. Participants found that the children valued having a space in an environment in 

which they were free to express themselves through art. The process of creating was 

an experiential learning one that allowed them to become intimately involved in their 

creation and with each other. 

The interaction between the Bachelor of Education Early Childhood students and 

the Visual Arts students was particularly positive as each group learned from and 

complemented the skills of the other. The students reported back that they valued the 

support from MIECAT students and appreciated having time for reflection as well as 

for experiential learning. There was mutual respect and genuine interaction with the 

children and parents who attended EAT. Students also said that their preconceived ideas of 

working with children from refugee and low socioeconomic backgrounds had changed. 
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They became increasingly aware of their own assumptions about the differences 

in the cultures with which they would be working. This became a broadening and 

transformative experience for most. Overall, this community engagement collaboration 

between ACU and the Atherton Gardens Homework Club was mutually beneficial and 

resulted in partnership and reciprocity. Such a model, involving the leadership and 

skills of people from a variety of backgrounds, enhanced faculty interest in possible 

new ways of involvement in community engagement as well. We hope that as a team, 

we can offer this project annually. A submission has already been placed with the City 

of Yarra for a grant for 2012. At the time of writing, our pilot, using a multi-media 

approach, is in the process of being recorded and exhibited. 

Commitment of colleAgUes At 
AUstrAliAn cAtholic University

Future applications of arts-based reflection at ACU depend on the understanding and 

support of my colleagues there. I invited two ACU colleagues to read and reflect on 

sections of my thesis, in particular, the findings and the dialogue with relevant literature, 

and to provide feedback. I believe it is through dialogue that together we can shape a 

future for the conceptualisation and implementation of reflective practice as it relates 

to community engagement programs. I chose the Community Engagement Relations 

Coordinator at St. Patrick’s due to her participation in, and development of, community 

engagement projects, and secondly,  the Campus Life Coordinator at ACU. 

reflections by Mary campbell.

Mary’s background is in primary teaching and social work and she has worked part-

time at ACU for the past four years. As the Relations Coordinator, she is responsible 

for continuing the partnership links between the community at Atherton Gardens and 

ACU. She is also responsible for supporting staff and students in the advancement of 

community engagement on St. Patrick’s Campus itself. In 2010 the Atherton Gardens 

Homework Club, and the partners involved, won a two hundred and fifty thousand 

dollar Schools First Grant to enhance the work, and Mary has participated in the 

programs which has resulted.
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When Mary commenced working at ACU, she was already very interested in the 

arts-based inquiry work with which I was involved, and was extremely keen that it 

continue. She has always been supportive so I invited her particularly to be part of the 

EAT project as, in her role as Relations Coordinator, she knows the children and their 

families. A team approach was essential for the implementation of the project, and 

Mary describes the impact of such projects on the students.

In order for community engagement to be truly mutual, transformative and 

sustainable, it is important to recognise that reflection is integral to the process. 

Through reflection we can attach real meaning to the experience. 

For many ACU students their experience of community engagement is 

confronting, taking them out of their comfort zone, and it can be challenging 

on many levels. A reflective practice enables the student to go beyond the action 

and explore how the experience touched their thoughts, feelings and values. It 

helps shape their future actions, expressions and perspectives. 

The Homework Support Program at Atherton Gardens provides ACU pre-

service teachers with an opportunity for values-based learning. In order 

to fully support the students in this community engagement program, it is 

essential to structure a group session for briefing before the activity and then 

provide an opportunity for debriefing immediately following the program. 

This allows students the freedom to share their experience and voice not 

simply what transpired during the engagement, but, more importantly, 

how it affected them. This reflective process creates a sense of support and 

companionship on this journey, and the exchange opens the space for personal 

reflection. This conversation gives rise to the social responsibility, leadership 

opportunities and working towards the common good with a sense of justice 

and equity which meets the ideals of ACU’s graduate attributes. Through the 

students’ reflections on themselves, experiences and place in the world, there 

is a promotion of broader, more effective and genuine engagement, which 

celebrates and embraces diversity.
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In offering the students a variety of reflective processes, they are able to select 

the process that suits both their learning and communication styles, as a lead 

to self discovery. Reflection through the arts can surprise the student as the 

meaning of the deeper personal understandings emerges. Such revelations 

are not as evident, simply through journaling, which is a common practice 

for students to share their community engagement experience. It is my 

recommendation that arts-based and other reflective practices are offered 

within the community engagement unit timetable and then supported in 

small group settings, which creates serious implications for the university 

to resource such a structure. Moreover, it would be ideal and in keeping 

with ACU’s mission and strategic plan, to offer university wide community 

engagement units/modules that offer a consistent approach, drawing on the 

individual expertise across all faculties to address community issues (M. 

Campbell personal communication, April 30, 2010).

Mary Campbell’s recommendations are closely aligned with mine. She has had the 

opportunity to listen to feedback from students concerning the impact that experiential 

arts-based inquiry has on the children. What has been highlighted again for me is 

the value of reflection and the possibility of raising self-awareness through which 

individuals understand and are able to confront personal prejudices, stereotypes and 

unquestioned beliefs.

I also relate to her recommendations that reflection become part of the students’ course 

unit and that there be recognition of the restructuring and timetabling that this will 

require. There are many factors involved when considering this proposal. Firstly, staff 

and room availability is limited, and secondly, projects such as EAT need to be run 

early in the semester so that students become aware of the commitment required to 

sustain the project. 

reflections by geraldine butler.

Geraldine has been a staff member at ACU for five years. I invited her to become 

involved in a segment of the arts-based inquiry projects because she has similar interests 

and values to those of Mary and myself. She has a primary teaching background and is 

passionate about equal access to education for children with learning disabilities. She 

firmly believes that these children should not be disadvantaged and that teachers need 
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to maximise the learning opportunities, particularly of those who are marginalised. 

Students struggling within a formal education setting, and/or with everyday life 

situations, should be provided with the support they need.  Her beliefs come from 

35 years involvement in education, and the richness which arises from mutuality and 

sharing among people from diverse backgrounds. 

It would be beneficial to incorporate such reflective practices as part of 

student well-being strategies in order to empower children with emotional 

and behavioural difficulties. These children find the conventional classroom 

learning very challenging. Too often, they are sent from the classroom by the 

teacher, and often end up either sitting in the Principal’s office (for the most 

time ignored) or are sent to the Student Welfare Coordinator. The arts-based 

reflective approach allows the student to work collaboratively in a structured 

non-threatening environment and to re-experience feelings. This enables not 

just those gifted verbally and cognitively to flourish. Such a non-threatening 

environment creates a sense of community caring within the school structure 

which, in turn, provides opportunities for students to reflect on the choices they 

are making, and on how they want to be in the world.

Other ways that arts-based inquiry would be of benefit in the primary education 

sector is in developing leadership structures in schools. Many primary schools 

have established leadership groups such as Student Representative Councils 

and Student Action Teams. These structures enable great possibilities for 

students to reflect on after an event.

Reflective practice can be an extremely new and difficult concept for some 

students. My awareness of this is behind my recommendation that the practice 

be introduced in the primary schooling years, so that it will be almost second 

nature when students enter secondary school. I see that reflective practice has 

a place, particularly in the secondary sector, especially for those involved in a 

Social Justice and community engagement curriculum. Often these students see 

themselves in the role of ‘giving or doing’ rather than in a process that is two-

way and relational. This may be due to the fact that time or priority has not 

been given to ‘reflecting’ on experience, and that a great number of students, in 

fact, do not know how to reflect. This Mary also highlighted in her study.
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Finally, closer to my heart, is the place that arts-based inquiry has in terms of 

exploring spirituality. We are continually struggling to find meaning in life, 

and to realise our desire to engage with the world in an authentic way.

I realise only too well from the above reflection and recommendations that 

they challenge the western emphasis on time and productivity. Our education 

system, as it stands, values test scores and NAPLAN results. The alternative 

experiential learning, is time consuming - hence arts-based inquiry requires 

a real mind shift and structural change. Schools, especially the Principals and 

Leadership Teams, need to embrace and to encourage partnership with the 

community. (G. Butler personal communication, May 1, 2010)

Creating conditions that foster the success of all students is an important ongoing 

issue. Arts-based reflection seems to be a missing component in schools. Geraldine 

describes the challenges it offers for teachers because, by its nature, it is personal, social 

and relational rather than competitive, which move away from recognising individual 

capabilities of students. 

Arts-based inquiry can widen the scope of educational pathways to include a spiritual 

dimension. Geraldine challenges teachers to understand and grasp this, as well as to 

understand the world which the children inhabit. She does not suggest that we all 

should become arts-based facilitators of reflection, or even that all teachers work with 

multiple modes of expression, but she does challenge the ethics of care which does not 

provide enough for children with learning disabilities or does not offer alternative ways 

of working.

To truly understand the benefits of such programs, staff need opportunities to engage 

in them themselves in the course of their own professional development. Not only 

would this enhance their understanding it would also enrich their personal lives.

I have not reviewed the places in which particular forms of this method are already 

being used because this is outside the scope of this study. Instead I asked Helen, who 

has taught at Catholic primary and secondary schools for the past thirty years, to 

comment on the applications of arts-based methods she is aware of, or where she sees 

them as potentially useful. 
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reflections by helen treuel.

Helen has taught in both primary and secondary schools and currently works in student 

well-being and community projects. Most recently, she spent two years in a secondary 

school setting in the role of Student Wellbeing Coordinator/Counsellor. Currently 

she is teaching in a primary school setting while also undertaking the role of Student 

Wellbeing Coordinator. I asked her to discuss various activities and issues regarding the 

use of arts-based inquiry for the well-being of staff and students.  

I am pleased to produce these recommendations for arts-based practice on 

reflection. For a variety of reasons, I think it is true to say that a very real 

challenge exists in both primary and secondary educational settings to allocate 

appropriate time and place for authentic reflection. Social and emotional 

learning is developing a significant profile in educational settings with its roots 

stemming from recent local and global research. A commitment to developing 

resilience, self- awareness, connectedness, family/school partnerships and 

community engagement appears to be on the agendas of many whole school 

improvement plans. Documenting strategic plans to implement such visions 

is challenging, while ensuring the provision of opportunities for authentic 

engagement in all of these areas appears to present an even greater challenge. 

Certainly many schools struggle with doing justice to this very important 

dimension of ‘being’ in the teaching and learning context.

I will discuss the wellbeing initiatives I have witnessed and taken part in 

facilitating over the past few years, and will comment on ways in which 

reflective practice and inquiry have been used in various contexts.

Transition: 

Year Seven camps usually occur at the commencement of the school year. 

Regular ongoing House activities are provided throughout the term to facilitate 

transition into Year Seven.

Regular meetings are held with students and regular contact is made with 

families for a period of time after students’ commencement, whether they 

commenced at the beginning of the year or throughout the school year. Group 

conversations and individual conversations involve working with students 
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where they are at: their own entry point into the new context, new culture and 

community. Often the conversations are enhanced and given greater depth 

when students are given an opportunity to share feelings about the process 

of leaving their previous school as well as their feelings about entering into a 

new way of being in their new community. Photographs of friends left behind, 

pieces of work that evoke memories of relationships with others or a sense of 

achievement and belief in themselves have proven to be powerful prompts 

in the reflective process focusing on where they are now as individuals and 

where they fit in their new communities. If it is possible within the structure 

of a school term to program such opportunities for students, such a process 

can enrich their new experience and provide opportunities for them to be 

‘known.’  

An awareness of arts-based inquiry procedures, as explored in Mary’s study, 

could be extremely valuable in terms of enriching the understandings of teachers 

in the context of their work, as well as their own personal lived experience. 

(H. Treuel, personal communication, May 15, 2010)

The above describes the fact that, in the light of current educational environments, staff 

need to keep pace with current educational and reflective practice in order to create a 

positive learning environment for students. There needs to be spaces created for young 

people so that they can interact with the arts in a non-threatening way, and transition 

more easily into new environments. 

In different ways my colleagues have highlighted the importance of the effort that 

needs to be made in understanding how the arts can be a pathway for learning for all 

ages of students, and can enhance reflective practices. One most important element 

they share is a genuine enthusiasm for the implementation of arts-based reflective 

inquiry practices in educational settings. Expanding understanding and appreciation 

of procedures, such as those used at MIECAT, is a learning journey which needs to be 

experienced in order to be understood. My own recommendations below highlight that 

these processes and procedures require energy, creativity, and time. 
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Recommendations 
recommendations for arts-based reflection in tertiary educational settings.

There are many exciting challenges in developing teaching and learning arts-based 

inquiry. My recommendations confront these challenges and offer suggestions for more 

sustained opportunities to be offered to students for reflection on their community 

engagement. I believe these may be useful for others seeking to enhance learning 

environments for their students, especially using methods of inquiry into community 

engagement placements. My recommendations are addressed to principals within 

schools, educators in higher education, and also to researchers.

 opportunities for reflection on community engagement placements 
and internships be provided. 

Reflection opportunities need to continue to be incorporated into community 

engagement and internship units of work. Educators need to consciously create 

an environment and opportunities where students’ involvement in community 

engagement placements and internships is supported by learning companions who 

help them to overcome their fears, to understand their experience as well as to create 

new possibilities. Initiating such opportunities must be seen as central if experience is 

to be inquired into in a meaningful way. An important dimension is the role of the 

supportive companion and the relationship developed with students. This creates the 

potential for transformation for all parties, each enhancing the other in genuine and 

generous collaborative work.

 that a team approach be developed in which a staff group is made 
responsible for introducing arts-based reflection on practice. 

Community engagement involves the reflective process. It means not only attending 

community engagement placements but finding ways to integrate these into the lives 

of students. As community engagement projects are developed, efforts need to be made 

by staff and student teams to sustain these commitments. Hence, there needs to be 

institutional support for reflection even though initiating changes in institutions can be 

difficult. It is important to recruit and build a small group of people committed to the 
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change rather than to try to carry this out as individuals. It is imperative that future studies 

address the issue of understanding the effectiveness of partnerships and the amount of 

time involved in initiating and sustaining such projects. This has practical implications 

for staff workloads. Ongoing assistance from MIECAT masters degree students and 

others trained in arts-based methods would be extremely beneficial. One issue for a team 

approach is the time required. Another is that it would involve considerable organisation 

and would thus need to be seen as part of a staff member’s role. 

Ongoing formative experiences need to be set up for academic and general staff from 

a number of different disciplines and professional backgrounds so that they can be 

encouraged to explore their understandings of community engagement. Professional 

development programs must be provided to help staff understand the implementation 

of community engagement and the importance of reflection on practice. I recommend 

that in all relevant courses, a one or two-day induction workshop be developed so 

that more effective integration of community engagement, partnerships, reflection and 

research can be explored and understood. An example of this has been initiated within 

the School of Education in which all pre-service teachers are now required to attend an 

induction workshop before they commence their community engagement placement. 

Clearly, these workshops are best introduced locally. Each of the six national campuses 

differs in its approach and its commitment to working with different community groups. 

However, I would recommend that all schools develop such induction workshops with 

a team of skilled staff, following the prototype which has been developed within the 

School of Education on St. Patrick’s Campus in Melbourne.

Partner agencies and representatives from local community groups involved in the 

projects could also participate in these workshops so that the identification of issues 

and planning for the future can be done collaboratively. Careful negotiation of the 

terms of engagement need to come from a core group in which students are also 

represented, so that the roles of the various partners are then clear. To support the work 

of people engaged in research in the field of community engagement and reflective 

practice, conversations about and critique of work in progress is necessary. I see it as 

important to initiate a bi-annual national ACU conference encompassing a wide range 

of activities including workshops, conversations, and dissemination of work on both 

community engagement and reflective practice.
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Systems of accountability which will sustain commitment to these initiatives need to 

be implemented within the university infrastructure. Full collaboration means working 

on shared goals and reflecting on how these can be implemented. Students also need 

to participate in these partnerships and the organisational goals which will lead to 

change within the community, as this will lead to a sense of a common vision. I believe 

that a team of people needs to be responsible for facilitating these processes. Thus 

dialogue among those interested will need to continue. Creating learning opportunities 

where students can engage collaboratively is important so that they have the maximum 

stimulation and enrichment. 

 that timetabled structured opportunities for arts-based reflection 
on practice be provided.

I recommend that the ACU (and any educational institution interested in such 

developments) structure further opportunities for arts-based and other collaborative 

reflective practice. The key challenge is to continue structuring community engagement 

and reflection in all faculties, in such a way that it is not just part of one semester’s 

work but integral to the student’s coursework throughout their studies. This could 

be set up so that when students begin their university life, they are part of a mutual 

care group, and within these groups encounter mentors or companions. These groups 

might offer students who desire to participate, a sense of belonging and involvement 

in community projects. Small groups allow for exposure to extended and empathic 

learning opportunities where intersubjective dialogues of significance can be encouraged. 

However, building this into the timetabling is essential.

 that appropriate space within the curriculum be allocated to allow 
for effective collaborative and participatory multimodal research.

It is recommended that more attention be given to collaborative and participatory 

learning. Reflective inquiry needs to be introduced into students’ coursework and 

timetabled space must be provided within the curriculum.
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recommendations for further research. 

This study has important implications for future research. I recommend that:

 Research time be devoted to the use of arts-based reflection in different •	
educational settings, for example, secular systems of education.

 Research be developed into different educational levels.•	
 A research project involving groups of students more diverse in value systems, •	
faith beliefs, ethnicity, and age be set up at ACU.  

 Arts-based reflection be applied to other disciplines.•	
 Research be conducted into the sort of institutional policies which support •	
diverse arts-based reflection. 

Limitations of My stUdy

limitations of method.

I believe that an arts-based inquiry is generally not well understood, and is often 

associated with expectations that high level artistic skills are essential to the approach. 

Many students were reluctant to participate as they held the view that they were 

insufficiently skilled in art making to use the methods. Perhaps students also felt uneasy 

in expressing themselves in such ways and, as a consequence, the participant groups 

were relatively small, particularly in the early days of this research. However after the 

success of the EAT project, many more students have expressed interest in arts-based 

reflection.

I also recognise that in this research, the focus for one group was an exhibition, and that 

this activity was rather different from the inward reflection that I encouraged in other 

students. Hence their main focus was on producing work for their exhibition, which 

reduced, to some extent, their commitment to their original focus of the inquiry into 

their art pieces. This reflective method could be applied to the creation and curation of 

exhibitions, however this was not the intended focus of this research.
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limitations of setting.

It sometimes proved difficult to introduce arts-based reflection in an organisation 

that had long established protocols for simple journal reflection to be completed in 

students’ own time. Arts-based reflective procedures do take time, and for this activity 

to be successful, staff have needed to understand the procedures and the importance 

of companioning, the desirability of interested and supportive teaching staff, and a 

timetable that supports this activity.

Lack of financial resources (whether from internal or external sources) also proved 

difficult. I often found myself collecting and paying for art supplies for the students to 

use in the inquiry sessions. 

Having said that, I do believe that the method has been successful in the context of ACU, 

largely because the Christian emphasis on social involvement emphasises relationships 

and mutuality, which are two important values that underpin arts-based reflection. 

limitations in implementation.

The study was limited in that it mainly involved students who were enrolled in the 

Bachelor of Design and Visual Arts. This group of students was not representative. I 

felt it important that we work with committed and interested students because this 

was very much a pilot project and was experientially based. I extended the scope by co- 

facilitating workshops for 90 students enrolled in the Bachelor of Education and Early 

Childhood degrees with another MIECAT staff member. As described above, the EAT 

project has also included a wider range of students and staff. 

Conclusion
reflection on my experience of working with arts-based inquiry.

This thesis emanated from my interest in this area. I could see that it would have 

significant benefits for students as they reflected on their community engagement 

practice. I didn’t know beforehand how the work would unfold. Now, aspects of the 

findings which have had the most impact on me are the importance of collaboration 

in these dialogical processes and how the processes can be facilitated. I have seen the 
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students responded as they became receptive to the MIECAT procedures and began 

to value the MIECAT multimodal way of representing and inquiring into experience, 

whether working in small groups or individually. Being aware that for them this was a 

new way of working, and wanting to ensure my own accountability, I have been careful 

to liaise closely with other staff throughout the process of using this approach. I have 

updated my colleagues on both the progress of the projects and what I perceive to be 

the benefits involved for both students and the broader university community. 

The inquiry has made me far more aware of the importance of companioning students 

in reflection. It also revealed the importance of the arts as a means of exploration and 

documentation. I have seen the positive impact on attitudes and personal lives, and the 

way in which it has fostered the development of on-going personal and professionally 

focused reflective skills.

One of the early surprises for me was the discovery that groups, no matter what their 

differences, experienced the MIECAT procedures and processes as extremely valuable in 

developing the feeling that they belonged in a meaningful learning community. The point 

of greatest satisfaction was the importance of having support in reflection. The relationships 

which developed and the intersubjective sharing became enriching experiences. 

I also found that I developed skills which enabled me to feel confident about initiating 

this method in other contexts. I feel I have had the resilience and desire to see the 

research through to this final stage of making recommendations. I am now continually 

challenged to use my own creativity, and to strengthen the sort of community in which 

students can interact with one another, and gain a sense of their intrinsic value as 

individuals. I believe that, in this study, it was important to create a culture and an 

environment in which students valued the processes of reflection as opposed to it being 

simply an task to fulfil their course requirements. 

The process has brought my own transformation. The symbol of the empty vessel, to 

which I had clung for so long, has been transformed through my MIECAT experience 

and study, and my work with the students, into a vessel open to possibility and  spiritual 

richness. I now feel open and available to life’s continued possibilities. The image below 

expresses this. As I gaze on it now, I realise the depth of the transformation, not only 

in the students, but also in myself. In fact, my process has very much paralleled theirs. 

In the beginning, they were diffident and unsure; I was too. They dared to reach beyond 
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their own insecurities; to take what Robert Frost (1920) called “The road less-travelled.” 

Where previously, they had found uncertainty, they now experience a deeper sense of their 

own potential and a development of creative and relational skills. For myself, the inner 

emptiness I had known has been gradually replaced by an energetic on-going process of 

becoming, which had taken and will continue to take me to places whose beauty I could 

never have imagined. All of this has happened because I have dared to take the untravelled 

road. As Robert Frost concludes “that has made all the difference”. 

Figure 124 – Mary MCINERNEY, Soft pastel and chalk on paper, 

George and Wuff (2009) point out that this sort of collaboration we experience 

“is built on possibilities, creativity and innovation in conversations and relationships” 

(p. 1). By collaborating with each other we found that new ideas emerged and each 

person’s contribution was seen as significant. 

In conducting this research, I have been assured of the efficacy of arts-based inquiry 

in enhancing reflection and the learning that took place during the community 

engagement practicums and internships. Confidently and in trust, I offer my study to 

you, the reader, future educators and to the students in deep appreciation for what it 

has brought forth in me and in all those I companioned.




